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Whole-School Evaluation 

Management, Leadership and Learning 
 
A whole-school evaluation of management, leadership and learning (WSE-MLL) was 

undertaken in January 2016, in Clarin College. This report presents the findings of the 

evaluation and makes recommendations for improvement. During the evaluation, the 

inspection team met with the school’s board of management, in-school management, and 

groups of teachers, parents and students. Inspectors also reviewed a range of school 

documentation and responses to questionnaires and examined other data in relation to the 

operation of the school. As part of the evaluation, a range of lessons across a number of 

subject areas was inspected. The board of management of the school was given an 

opportunity to comment in writing on the findings and recommendations of the report, and 

the response of the board will be found in the appendix of this report. 

 

 

 

Introduction 

Clarin College, previously known as Gairmscoil Mhuire, is located in Athenry. This well-

established school operates under the auspices of Galway Roscommon Education and 

Training Board (GRETB). The board of management is recently appointed, as is the senior 

management team. The school has experienced changes in staffing in recent years due to 

retirements, and a success of the school is the cohesion with which the staff members work 

together in light of these changes. Clarin College operates in a competitive school 

environment with a number of new schools recently opened in its traditional catchment 

area. Despite this, enrolment remains strong and the student cohort includes both second-

level and post-Leaving Certificate students. The focus of this evaluation is on second-level 

provision.    

 

 

SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER 

DEVELOPMENT 

 

Key Findings 

 The board and school management have a clear vision for the development of the 

school. 

 The school provides a broad curriculum for students through the range of subjects 

and programmes offered; in that regard a review of the Transition Year (TY) 

programme is needed. 

 A culture of engagement with change is evident through the school’s involvement 

as a network school for junior cycle, and the participation of many staff members 

in educational initiatives including, for example, instructional leadership. 

 Student care and well-being is an evident whole-school priority in the development 

of the school’s systems, in the allocation of posts of responsibility and in 

interactions at school level. 

 The quality of teaching and learning ranged from good to very good in almost all 

the lessons observed with some exceptional practice evident in a number of 

lessons. 

 The school is making good progress in relation to school self-evaluation (SSE), and 

many strengths are evident at school level which will support its further 

development. 
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Recommendations for Further Development 

 To develop and maintain a viable and active parents’ association, a plan should be 

developed for increasing parents’ involvement across a range of school activities. 

 A curriculum development group should be established to inform whole-school 

practice in relation to curriculum development, embedding whole-school teaching 

and learning initiatives and further developing teaching approaches for mixed-

ability groups. 

 Strategies for promoting co-operative and independent learning opportunities for 

students should be agreed and implemented across all subject areas. 

 

 

1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP 

 

1.1 School ownership and management 

The board of management is newly formed and its members bring with them considerable 

experience. The board has also, within regulation, co-opted additional members to 

consolidate its work in progressing a number of developmental priorities, most specifically 

the building of a new school. The board members have recently completed training for 

boards of management provided by GRETB. Based on the board’s interaction with 

inspectors, as well as the minutes of the board meetings, it is evident that there is a strong 

awareness among members of its role and functions. 

 

Policy development is ongoing and the board is developing a schedule for the review of 

existing policies over the period of its tenure. As an immediate priority, in line with the 

school’s focus on well-being, the anti-bullying policy should be reviewed. The board 

demonstrates a high level of trust in the staff of the school and its commitment to the 

students. In addition, the board is anxious to increase its engagement with the wider school 

community, including students and parents. To support its ongoing work, it should draft a 

statement of priorities for its tenure that incorporates the planned infrastructural 

development programme together with teaching and learning priorities. 

 

The parents’ association is recently re-established and though its membership is low, it is 

actively seeking to develop its role. Furthermore, the board and senior management are 

seeking to increase the engagement of parents in a more formal manner. Parents 

demonstrate their commitment to the school in supporting school activities as exemplified 

by, for example, high levels of attendance at parent-teacher meetings and school events. In 

addition, the school fosters links with the wider local community. At this point in the 

school’s development, it would be beneficial to concentrate on developing a more viable 

and active parents’ association that would broaden parental engagement to include ways of 

supporting to students’ academic and social progression at school. 

 
1.2 Effectiveness of leadership for learning 

The senior management team is relatively newly appointed. As principal and deputy 

principal they work very well within the school, especially in successfully maintaining staff 

cohesion in light of the large number of staff changes. Whilst their roles are clearly 

delineated they have a shared vision about how the school should progress. They have 

identified areas for specific attention including leading changes in the area of student 

management as well as progressing teaching and learning initiatives. In co-operation with 

staff, they have made good progress is setting and progressing the targets in relation to 

these priorities. Both are very cognisant of the level of support that they have received from 

staff in the short time since they have taken over their management roles.  

 

Leadership is well distributed through the staff and a recent review of assistant principal 

posts of responsibility resulted in the staff agreeing a set of priorities centred on student 

care with each post holder taking on a range of duties. A review of special duties posts is 
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planned, and this review should reflect changing school priorities, for example increasing 

parental involvement and developing assessment practices. 

 
The school’s curriculum is broad and the range of subjects and programmes offered 

accommodates the needs and interests of students. First-year students take a nine-week 

sampling programme before finalising their subject options, and students moving from 

junior to senior cycle avail of information sessions provided by school management and the 

guidance counsellor. As approximately half of junior cycle students transfer directly to 

senior cycle without completing TY, it would be of benefit to review the differing supports 

required to aid students and their parents in determining subject choice at that point.  

 

The school has maintained the Leaving Certificate Applied (LCA) programme for a 

specifically-identified cohort of students. Though the number of students participating on 

the programme is small, the school commits a significant amount of resources to 

maintaining the programme and a review is due to be completed at the end of the current 

academic year. This review will focus on ensuring that the structure of the programme 

continues to meet the needs of students participating in it. In the past, parents’ evaluation of 

the programme has been positive in terms of its impact on students. In this context, it is also 

timely that the TY programme be reviewed to ensure that the four programme layers of 

core, sampling, modular and calendar events are represented and balanced to ensure they 

serve to develop students’ skills within and beyond the classroom. In addition, such a 

review would ensure that the subject-sampling and core layers of the TY programme do not 

draw too heavily on the corresponding Leaving Certificate programmes. 

 

Teachers have an openness to change and innovation that provides opportunities to reflect 

on teaching and learning. For example, the school is a junior cycle network school and, 

since 2012, has been providing short courses on a modular basis for first-year students. 

Furthermore, many teachers are involved in an instructional leadership programme and, 

more recently, the school has successfully applied for funding from the Erasmus 

programme that will focus on the three key areas of wellbeing, literacy and numeracy, and 

information and communications technology (ICT). Teachers also demonstrate a high level 

of awareness of educational initiatives aimed at benefitting students’ learning and 

development. 

 

In the past two years, the school has reviewed the composition of class groups in junior 

cycle and has moved initially to banding and, subsequently, to full mixed-ability groups 

with the current first-year classes. This is a very positive development and it is clear that 

detailed staff discussion and planning underpinned the changes. As a follow-up activity, the 

school’s continuing professional development (CPD) programme should include additional 

modules focused on the range of teaching and learning methodologies that would maximise 

the benefit of this approach.  

 

Student-support structures in the school are well developed. A five-member student support 

team is in place that includes the principal, special educational needs (SEN) co-ordinator 

and guidance counsellor. Of particular merit is the voluntary involvement of teachers in the 

role of class tutor, with its pastoral focus. The school ensures that, at junior cycle, each 

tutor has timetabled class contact with their class group. Each tutor works with the relevant 

year head and where possible integrates, on a needs basis, relevant activities within Social 

Political and Health Education (SPHE); for example, inputs to address bullying have been 

made in this way. Year heads meet each fortnight and monitor the progress of students 

within their care. It is suggested that year heads could explore the formalisation of an 

academic monitoring system for these students. 

 

Another indicator of the whole-school commitment to student well-being is the 

prioritisation by staff of extending the extra-curricular programme. The school has always 



5 
 

been committed to this provision, and having tracked student involvement in extra-

curricular activities, staff undertook an initiative to review and extend the programme to 

maximise all student engagement with it. This is an exceptionally proactive approach 

involving staff volunteering with students to provide opportunities across a range of areas 

including sports, drama, music and academic activities.  

 

Guidance is a well-established area of work within the school and a comprehensive 

guidance plan is in place. In more recent years, with the revised allocation for Guidance, 

the main emphasis was placed on supporting students’ well-being, as is consistent with the 

school’s priorities. Targeted career guidance and subject supports are also provided at key 

transition stages for students. 

 

Of exceptional merit is the support provided for students with special educational needs 

(SEN). Skilfully led by the co-ordinator, there is a huge level of commitment by teachers 

and the SEN team to ensuring that students’ learning and developmental needs are met. The 

co-ordinator interviews all students and parents of relevant incoming students to determine 

students’ needs and how the school might best meet those needs. In addition, there is a very 

good assessment policy in place and strategies to best make use of the data gathered, for 

example a test and retest system that determines the effectiveness of interventions. The 

school also has an autism unit to provide, where relevant, supports for students with more 

specific needs. Overall, it is evident that a whole-school approach and agreed practices are 

in place to engage all teachers with the necessary supports required for students.  

 

The student council works very well as a mechanism for providing students with a voice in 

school activities. It has a clear purpose and involvement in a range of initiatives, for 

example its current work on developing a healthy-eating policy. Communication with the 

school’s management is structured and of particular merit is the system in place for 

members to provide feedback to the wider student population on the work of the council, its 

discussions and the outcomes of meetings. Another opportunity for students to demonstrate 

leadership is through the mentoring system where TY students, having been identified and 

trained in third year, work as mentors with first-year students. 

 

Confirmation was provided that the board of management has formally adopted the Child 

Protection Procedures for Primary and Post-Primary Schools without modification and 

that the school is compliant with the requirements of the Child Protection Procedures for 

Primary and Post-Primary Schools. 

 

1.2 Management of facilities  

The school, under the current and previous management teams, has an ongoing 

commitment to promoting the use of ICT across the school community as a support for 

school administration, teaching and learning and communication with parents. During the 

evaluation, both student and parents indicated that they find the on-line access that they 

have to student records an effective means of accessing on-going data in relation to 

individual student progress. 

 

The school’s health and safety statement is recently updated and the teacher responsible has 

set clear criteria for the completion of risk assessments across the school. The school is also 

working towards accreditation as a health promoting school.  

 

Advancing the development of the new school is an ongoing priority for all partners in the 

school. The board and the school community are committed to ensuring that the best 

possible timeframe is achieved for this. In addition, the board is also discussing how best to 

plan for the development of the schools curricular provision in the context of this 

development. 
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2. QUALITY OF LEARNING AND TEACHING 

 

Consistency in subject planning was evident as almost all of the plans examined followed 

an agreed structure, were up to date and included associated schemes of work as well as 

analysis of certificate examination results. Further development of the plans should focus 

on reflection on practice, methodologies used, and action plans to maintain and improve 

certificate examination results. A number of the subject plans stood out for their 

individuality and innovative approaches while still forming the basis for a comprehensive 

plan for their subject area. 

 

There was a very good level of individual planning evident for the majority of lessons 

observed, including in many instances the preparation of bespoke resources. Learning was 

best when the learning intentions were clear to both the students and teacher, shared early 

in the lesson and were used to recapitulate towards the end of the lesson. To build on this 

practice, it is recommended that where possible students lead the recapitulation task.  

 

Good examples of questioning were used to activate prior knowledge, review homework 

and monitor progress within lessons. However, there is need to extend the level of 

questioning used to include more higher-order questions, both global and directed. In a few 

lessons students were encouraged to frame questions, which is very positive. However, for 

the majority of lessons, the teacher’s voice was the more prominent, even for some of the 

language lessons. In order to promote students’ use of the language and terminology of the 

subject being learned, it is recommended that the level of students’ oral participation in 

lessons be increased. 

 

Lessons were well paced and transitions between activities within lessons well managed. 

Homework was frequently assigned and students completed a broad range of homework 

activities and tasks that were well suited to consolidating in-class learning. The current 

assessment practices need to be developed to include more formative feedback, examples 

of which were seen in only a few lessons. Some very good practice was observed in 

relation to the oral provision of formative feedback to students. To support this, written 

formative feedback should be used more extensively to provide guidelines on how to 

improve as well as being a means of reviewing progress.  

 

In all lessons, students were very well behaved and the good rapport between staff and 

students was evident for all interactions and supported by very good classroom 

management approaches.  

 

Literacy approaches are well established and very good work was apparent in the 

development print-rich and numeracy-rich environments which were enhanced, in a 

number of classrooms, by displays of student work including murals. Teachers have also 

been adapting classroom layouts to promote group work and increase student collaboration.  

 

ICT was used in the majority of lessons to support teaching and learning. Best practice was 

observed where ICT was used to provide relevant examples, visual prompts, and exemplars 

of graphic organisers. It was also used to show short film clips and provide musical 

additions to lessons. The use of ICT could be further utilised by both students and teachers 

to enhance learning experiences. 

 

Student involvement in the classes ranged from very passive to extremely active. Where the 

classes were active, with clear learning intentions, it was evident that the visual, auditory 

and kinaesthetic aspects of the learners were activated, through the range of teaching 

methodologies used. Group activities worked best where roles were assigned, there was a 
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clear focus on the learning outcome and students purposefully shared their results. Overall, 

there is a need to expand the practice of active learning and use of targeted group activities. 

 

The goodwill of the teaching staff and overall care of the students was obvious in all school 

interactions. Students, including less-able learners, were supported very well by the 

teachers. A number of excellent examples of active learning were observed where the 

methodologies used helped develop learners’ independence and encouraged students to 

achieve their full potential. Those lessons, where expectations were high and a range of 

methodologies was used to attain the learning outcomes, saw engaged students actively 

enjoying their lesson while learning beyond what may be expected in other settings. 

 
 

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS 

EVALUATIONS 

 

3.1 Management  

Good progress has been made on implementing recommendations from previous 

evaluations including the introduction of mixed-ability groupings in first year, the sharing 

of outcomes from external CPD as a whole-school activity and the completion of risk 

assessments. Further work is still required on the development of the TY programme. 

 
3.2 Learning and teaching 

Following an analysis of previous inspection reports, the inspectors followed up on 

progress on specific recommendations made in relation to learning and teaching. It was 

evident that learning intentions were widely used in the lessons observed and, to support 

this progress, additional referencing of these intentions to recapitulate learning during and 

at the end of lessons is advised. ICT was used effectively in the majority of lessons. Active 

learning approaches were also used in the majority of lessons and additional development 

of these approaches will further support students’ learning. 

 

Of particular merit was the very good progress made in the development of literacy 

strategies, in particular the use of key words within lessons and the creation of a print-rich 

learning environment throughout the school. Students’ homework and written work is 

closely monitored by teachers and, as a next step, should focus on the development of 

approaches to providing students with targeted written feedback for improvement.    

 
 

4. THE SCHOOL’S SELF-EVALUATION PROCESS AND CAPACITY FOR 

SCHOOL IMPROVEMENT 

 

The school is actively engaged in the SSE process. In particular, there is very good use of 

assessment and other whole-school data to inform target setting. SSE reports and associated 

improvement plans are in place. 

 

Data gathering and analysis from a range of sources is in place, though there is scope to 

strengthen the involvement of parents when gathering evidence for target setting. Overall, 

there is good capacity across the school to engage with SSE.  

 

 

 

 

 

 

Published June 2016 
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Appendix 

 
SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 
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Part A Observations on the content of the inspection report      

 

Clarin College and GRETB welcome the report on the Whole School Evaluation; 

Management Leadership and Learning as an endorsement of the excellent teaching and 

excellent support offered to our students. 

 

In particular, we welcome the findings that: 

 The board and school management have a clear vision for the development of the 

school. 

 The school provides a broad curriculum for students through the range of subjects 

and programmes offered. 

 Student care and well-being is an evident whole-school priority. 

 The quality of teaching and learning was very good with some exceptional practice 

evident. 

 Teachers have an openness to change and innovation. 

 Support provided for students with Special Educational Needs is exceptional. 

 Staff are exceptionally proactive in volunteering to provide sporting and extra-

curricular activities for students. 

 Students are very well behaved and there is good rapport between staff and 

students. 

 There is very good classroom management. 

 The goodwill of teaching staff and overall care of the students is obvious in all 

school interactions. 

 

We also welcome the recommendations outlined in the report. They offer valuable advice 

for building on the good practice evidenced in the report and will contribute to the further 

development of our school. 

 

Part B   Follow-up actions planned or undertaken since the completion of the 

inspection activity to implement the findings and recommendations of the inspection.     
 

1. Parents’ representatives are developing an outline plan to increase participation in 

the Parents’ Association. The plan will be put forward for wider consultation at the 

Parents’ Association AGM in October 2016 and a working group will implement 

the final plan in the new school year. 

 

2. The formation of a curriculum development group was agreed at the last staff 

meeting. Nominations for the group have been sought and the group will meet in 

August of 2016. They will further develop our plan for curriculum development 

and agree targets and timelines in consultation with colleagues. 

 

3. All subject planning starting with the August 2016 subject department meetings 

will reiterate the requirement to include strategies and timelines for promoting co-

operative and independent learning. We will look to harness the expertise of 

teachers who have completed the Instructional Leadership programme, teachers 

who have participated in the Erasmus + programme and teachers working as Junior 

Cycle for Teachers Associates.     
 
   

 
 

 

 


